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Abstract

This research was designed to study Instructional Process Competencies through
observation of classroom practices in workers welfare model schools in Pakistan.
The study was designed to identify essential teacher competencies for school
effectiveness and to find out if the classroom practices used by Workers Welfare
Model School teachers are consistent with these competencies. Forty sample
schools were selected from a total of 75 on all Pakistan bases. The data collected
through the questionnaire, classroom observations, focused group discussion and
official documents was analyzed using both qualitative and quantitative
techniques.

Most of the teachers’ responses and results of observations were consistent in the
areas of classroom management and material utilization. The teachers in WWF
model schools, though professionally trained, did not use these competencies
effectively in the classroom.

The paper recommends that teachers may be provided in-service training on
regular basis. The schools at the same time should develop strategies to supervise
classroom teaching to ensure that teachers use competencies effectively.

Introduction

An important role of a teacher is to obtain a positive educational outcome from the
students. With this in mind, the teacher is required to possess certain abilities, including,
organizing classrooms and managing the behavior or conduct of the students. This, however,
does not guarantee effective teaching but does create a suitable environment wherein good
teaching becomes possible. Effective teaching does not eliminate classroom behavior problems
but does help in reducing them.

A teacher is faced with diverse nature of students, requires adequate knowledge of the
community from where the students come and the ability to identify the strengths and individual
needs. Technology alone cannot help in achieving these objectives. It can be used as a means to
achieve the required objectives and there is a need for acquisition and use of other
complimentary competencies.
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Teachers’ competencies may be divided into following two broad categories:
1) Academic Competencies, and
i) Methodological competencies

Academic Competencies

Teachers should have knowledge and understanding about the academic aspect. They
should have competence in their subjects of teaching and their contribution to the overall
education of the child. They should be able to appreciate and understand the changing needs of
the society in a scientific age and can understand the psychological bases of education and the
factors, which influence education. (Kohll, 1992)

Methodological Competencies of the Teachers

Teaching methodology is the process of teaching and the resultant learning by developing
a link between the students and the knowledge and skill contents embodied in the curriculum.
The schools, through effective teaching methods, provide the required environment to the
students in learning a particular skill or an area of knowledge. Methodology, as defined by many
definitions is a way of doing something in a systematic, orderly and regular manner. Competence
on the other hand refers to possessing sufficient skill and knowledge in a particular area.
Methodological competencies are thus procedures to undertake a particular work with adequate
knowledge and skill.

Lesson planning

In the classroom, the teacher has greater discretion as to the time devoted to a given
lesson. In most high school subjects, the bulk of instruction centers on lecture and discussion. In
planning instruction it is important to recognize that teacher behavior and teacher-pupil
interaction vary according to the nature of the activity used during instruction (Airasian, 1994).

The teacher can divide the work of the classroom into two areas: The subject matter of
lessons, each lesson does have a set amount of content to be put over and the organization of
lessons. Teaching/learning is a complex business and there can be talk about individual activities
in a lesson, organization of lessons in a course, the syllabus, curriculum, assessment, homework,
etc. This aspect of classroom behavior covers all the content and structural sides.

Use of Questions

Questioning is a key element in the guiding learning process. All students should have
equal access to classroom questions and academic interaction. There are two main categories of
classroom questioning:

a. Lower-order question is one that can be answered through the processes of
memory and recall. For example: "Who was president of the confederacy during
the Civil War?" It is a lower-order question. Without consulting outside
references, one could respond with the correct answer only by remembering
previously learned information.



b. Higher-order question is one that requires more demanding thought for
response. These questions may ask for evaluations, comparisons, causal
relationships, problem solving, or divergent, open-ended thinking. Despite the
fact that higher-order questions have been shown to produce increased student
achievement, most teachers ask very few of them.

Improvement of Student Attitudes
Sadker and Sadker (1997) explain that changes in student’s behavior take place in the
following ways:
e  The length of student response increases dramatically.
e  Students are more likely to support their statements with evidence.
e  Speculative thinking increases.
There are more student questions and fewer failures to respond.
More students voluntarily participate in discussion.
There are fewer discipline problems.
Student achievement increases on written tests that measure more complex levels of
thinking.

Classroom Management

The personality of a teacher coupled with his character is a very important factor in
teaching in the classrooms. However, this alone is not sufficient for effective teaching and has to
be coupled with competence which is very important relating to the classroom atmosphere. The
classroom teaching is affected to a great extent by a number of factors which include the
communication style (whether the student understand it or not), the general atmosphere in the
class (tense or relaxed), the rules and regulations (strict or relaxed), but in addition to these
factors the teacher plays a role by influencing the students’ view himself. The teacher has to
efficiently manage the class which requires achieving the set objectives /plans for the class with
minimum deviations.

Time Management Skill

The learning in a classroom is an important teaching variable and is a consequence of
teaching methodology. It varies significantly from teacher to teacher for the same subject and within
similar internal and external environments. The academic learning is a consequence of effective time
management in the classroom. The various tasks performed in the classroom are of important
consequence; such as, time taken to put the class in order and get started, the lesson plan, and the
discussion on issues or question raised by the students. All these have an impact on student’s learning
and, therefore, require proper attention.

The time wasters have an adverse effect on student’s learning in the classroom. Those
students who spend more time on pursuing the course contents are able to learn more and
resultantly achieve better results. The teachers make classroom time schedules, but it is not
enough. What matters: as to how effectively the allocated time is used. An effective use of
classroom time and schedule will have a positive effect on scholastic achievement of the
students. The positive results of effective time-use has prompted researchers to study it in detail
and various terminologies have emerged such as:

o Allocated time



J Engaged time
J Academic learning time

A teacher who believes in effective classroom time management, will always make a
proper plan for the time to be spent in the class. He will avoid late coming since this gives the
student time to make noise which takes much time to subside. A good teacher would always tell
the rules and regulations to the students to be followed in the classroom along with their
expected behavior.

Effective classroom managers always happen to be good planners. They do not enter into
room. They wait at the door when the children come in. Starting from the very first day of
school, they teach the rules about appropriate student behavior. They do this actively and
directly; sometimes they actually model the procedures for getting assistance, leaving the room,
going to the pencil sharpener, etc (Sadker and Sadker, 1997).

Development of Self-confidence in Students

Teaching is one of the most challenging professions. Working with the young people
while they develop their personality is a rewarding experience. Teachers help to develop the
minds of young people to the end that they can cope with problems affecting our country's future
(Gilchrist et al., 1985).

Teaching is not only a noble but one of the most challenging professions. A teacher
shapes and develops the personality of young persons to grow up into future leaders on whom
the destiny of nations and countries depend. A teacher thus plays a pivotal role in building the
future of nations which is a very rewarding experience. Teachers get the opportunity to develop
the confidence and personality of their students through various means including subject
knowledge and confidence through presentations in the class rooms.

Objectives
The main objectives of the study were:
a. To observe teaching strategies being practiced in classrooms of WWF schools
b. To judge the classroom management skills of teachers of WWF schools, and
C. To suggest measures for effective classroom teaching.

Methodology

Population of the study consisted of 75 schools being run by Worker Welfare Fund all
over Pakistan. A sample of 25 schools (33.0% Of the total population) from Punjab province was
selected randomly. One hundred teachers for seeking their opinion and 40 classrooms (for
observation) were selected for the purpose of data collection. Questionnaire and classroom
observation checklists were used as data collection tools. The questionnaire was developed on
the basis of the key features of instructional process. The basic purpose of using questionnaire
was to collect information regarding standards of education taught and practiced. Observation
checklist was developed to judge and confirm the use of standards of effective teaching in the
classrooms.



Data collected were analyzed quantitatively as well as qualitatively. Data collected
through questionnaire was analyzed at two levels. General Information regarding teachers was
analyzed by taking frequency occurrence and percentages at three point scale.

Data collected through questionnaire were tabulated and analyzed through statistical
treatment Chi square test (X?).The results of which are shown in the following table:

Table-1
Items analysis of instructional process competencies through questionnaire
Statements A ub DA Total X?
The t_eache_r applie_s contemporary knowledge and  [36.06% [6.06%  [57.88%  |100% 134.02
new ideas in teaching (119) (20) (191) (330)
The teacher uses different questioning techniques  [59.09% [3.94%  [36.97%  [100% 15253
(195) (13) (122) (330)
The teacher manages discipline in his/her class 71.21% [2.73%  [26.06%  [100% 240.02
room. (235) €)] (86) (330)
The tt_aacher uses time management techniquesin  [70.91% [3.03%  [26.06%  [100% 235 93
teaching (234) (10) (86) (330)
The teacher manages classroom activities properly. [52.73% |6.67%  [40.61%  [100% 112.87
(174) (22) (134) (330)
The teacher makes clear statement of o_bjectives of 43.94% |3.64% |52.42% |100% 13453
lesson to students before starting teaching (145) (12) (173) (330)
The teacher prepares course contents properly 56.06% [3.94%  [40.00%  |100% 141.07
(185) (13) (132) (330)

The data colleted through the classroom observation was analyzed through percentage
calculation and presented below in the table 2:

Table -2
Item analysis of instructional process competencies classroom observation
Statements Frequently Sometimes Never Total

The teacher applies contemporary 10% 25% 65% 100%
knowledge and new ideas in teaching (08) (20) (52) (80)
The teacher uses different questioning 6.25% 18.75% 75% 100%
techniques (05) (15) (60) (80)
The teacher manages discipline in 61.25% 28.75% 10% 100%
his/her class room. (49) (23) (08) (80)
The teacher uses time management 18.75% 6.25% 75% 100%
techniques in teaching (15) (05) (60) (80)
The teacher manages classroom 11.25% 66.25% 22.50% | 100%
activities properly. (09) (53) (08) (80)
The teacher makes clear statement of 15% 10% 75% 100%
objectives of lesson to students before (12) (08) (60) (80)
starting teaching

The teacher prepares course contents 50% 25% 25% 100%
properly (40) (20) (20) (80)




Findings and Conclusion

Findings show that teaching competencies in WWF professionally trained teachers are not
fully utilized. The majority of the teachers disagreed that they apply contemporary knowledge and
new ideas in teaching. They were also not clear about the statement of objectives of lesson to the
students before starting teaching. However, the teachers were managing classroom very effectively.
They also used time management techniques and maintained discipline in the classroom. It was
observed from the study that teachers were preparing lesson plan properly. This research verified that
effective teacher is one who manages the classroom effectively and touches the hearts of the
students. There are certain other things which are being identified through this study which are
making a teacher outstanding. One of these things is purpose and intention to be a good teacher. It
was concluded by the results of both questionnaires and observation that most of the teachers
prepared course contents properly, majority of teachers managed discipline in his/her classroom,
teachers were following the principles of classroom management effectively. The researcher on the
whole concluded that majority of the teachers was well aware of most standards of effective teaching
and it was verified through classroom observation that most teachers were not practicing these
standards.

Recommendations
On the basis of findings of the study it is recommended that:
. Theme of school effectiveness in WWF in particular and generally in Pakistani
educational system may be revisited.

o What counts for effective education beyond academics achievement like student
engagement/participation and community social capital, be considered.

. More serious approaches to meet the value added school need for the society be
explored.

. To be good and effective, WWF schools should have a clear organization,

characterized by stated goals, values, and standards of performance.

o Training Institute within the WWF School System may be initiated to equip the
WWEF teachers with new educational technologies and pedagogies.

. It is recommended that the standards for the professional development of the
teachers be carefully observed. There is a need to establish pathways to careers
through credentials, degrees, and career ladders that are linked to compensation
commensurate with experience and qualifications.

J A future research may be conducted on “why most of the teachers do not follow
the concepts and standards of school effectiveness in their teaching, despite
having knowledge and information about these concepts?”’
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