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Abstract

Teaching learning process, being complex, social, dynamic and
interactive in its nature, is prone to be affected by the psycho-social
learning environment present in the classrooms. This study was
conducted to explore the prevailing psycho-social learning environment
and its relationship with students’ academic achievement at elementary
level in District Attock. The population consisted of all the elementary
teachers of Mathematics for 7" Graders of public schools in all six sub
districts of District Attock. Three sub districts (Jund, Hassan Abdal, and
Pindi Gheb) were selected through cluster sampling technique. Two
hundred and twelve mathematics elementary teachers were included in
the sample. For observation, purposive sample was further delimited to
25% of the sample of the study. Thus, classrooms of 53 teachers were
observed. An observation sheet based on three scales of ‘What Is
Happening in the Class? (WIHIC) questionnaire was used for data
collection, while academic achievement of 7" graders was assessed
through the marks of quarterly exams. Collected data were analyzed
through SPSS by mean score while Pearson “r” was used to find the
relationship  between  psychosocial environment and academic
achievement and standardized regression weights “f” was also applied
to find the effect of psychosocial environment on academic achievement.
The findings revealed that most of the elementary classrooms were
psychosocially desirable and were found to be Task oriented and
Cooperative while Involvement was also found significant at elementary
level. Positive and significant relationship between psychosocial
learning environment and academic achievement was also found.
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Introduction

The era we are living in, is characterized by incredible advancements
and profound changes in all fields of life. Evolution of Information and
Communication Technology (ICT) has brought a revolution in the world.
It has not only turned the world into a global village but has given birth
to knowledge- driven economy. Advancements of this era are, in fact,
accompanied by numerous challenges, complex problems and novel
issues. Globalization has resulted in increased competitiveness in all
sectors of life and knowledge- driven economy has resulted in increased
dependence of socio-economic development upon the knowledge and
skills of the members of the society. These factors resulted in an ever
increased focus towards the quality of education at all levels (Ambreen,
2012). In this present era it has become inevitable for policy makers and
practitioners of education to re-examine quality of educational services,
redefine educational policies and practices and to measure, continuously,
satisfaction level of their customers. Though quality was and will always
be very important for the institutions of education, like all the other
organizations, but its significance in present era has become crystal clear
as discussed by Newton (2007) cited in Ambreen (2012):

“The concept of quality is not new: it has always been part of the

academic tradition. It is the outside world that now emphasizes the
need for attention to quality (p.14).”
Aly (2007) pointed out five pillars of quality in education, these are:
Curriculum, text books, assessment, teachers and learning environment.
Among all the other factors, learning environment is the most important
pillar as it decides the quality of teaching and learning process. McCloud
(2005) contends that in a supportive environment teachers have more
time to focus on their teaching while students function best in
‘classrooms that are perceived as safe, warm, supportive, nonthreatening
and socially supportive’ (Laroque, 2008, p 28). Laroque (2008) believes
that in order to accelerate learning where a balanced teaching process is
required, it is also inevitable that students are provided with environment
that is socially balanced.

Though the significance of learning environment has been well
established, very little research has been done to actually observe the
nature of psychosocial environment present in classrooms. The
relationship of psychosocial learning environment and students’ academic
achievement was rarely explored by the researchers. The present study
seems to be the first one in Pakistani context at elementary level.
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The main objectives of the study were i) to explore the nature of
existing psychosocial learning environment of the classrooms at
elementary level and ii) to find out the relationship (if it exists) between
psychosocial learning environment and students’ academic achievement.
Hy: There is no significant relationship between classroom learning
environment and students’ academic achievement.

Literature Review

In order to situate this study and find out its significance in the
broader context of literature, a review of the selected literature from
different researches is presented in this chapter. Review of related
literature includes definitions and explanations of key concepts used in
the research. The major concepts used in this research are psychosocial
learning environment and students’ academic achievement.

Psychosocial Learning Environment

As a behavioral background, classrooms run on interactions between
and among participants. Students become more motivated and connected
to teachers and peers, when they begin to demonstrate positive route of
development in both social and academic areas.

Learning without a supportive and desirable psycho-social
environment cannot be ensured. Johnson and Johnson (2009) argued that
desirable and comparatively permanent change in behaviour that is called
learning occurs only when a web of social links cooperates formally and
informally. Similarly according to Tanner, (2000) learning environment
refers to the establishment of a caring and relevant learning community
that provides support to all learners in achieving learning goals up to
their highest potential. Luo, Huang and Najjar (2007) agreed to the views
of Tanner (2000) when they believe that learning environment can be
defined as the social perspective, pedagogical and psychological which
can affect attitudes, learning and achievement of the students.
Psychosocially supportive classrooms are those where teachers are
sensitive to student’s needs, teacher student needs are warm, respectful
and friendly, and active involvement of students is encouraged (Rudasill,
Gallagher, & White, 2010).

Sandberg (1998) describes that teaching and learning environment
should focus on six functions: collaborate, inform, produce,
communicate, support, and manage. It represents the whole mixture of
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components and activities within which learning takes place.
Emotionally supportive classrooms are related to greater student
motivation, interest, enjoyment, and engagement, less violent behaviour,
greater school adjustment and academic achievement. (Curby et al, 2009;
Pianta, Belsky, Vandergrift, Houts, & Morrison, 2008; Rudasill,
Gallagher & White, 2010).

Gardiner (1989) presented a model of a learning environment in
which three overlapping circles described as ecosfera (physical
environment), sociosfera (psychosocial environment) and tecnosfera
(artificial learning environment). According to Gardiner, students are the
most complex component in the process of learning and they are
influenced by the physical and psychosocial aspects of the learning
environment.

sociosfera

7

tecnosfera

ecosfera

Figure 1. Model of Learning Environment

Source: Gardiner’s (1989) Model with the Classroom Physical and Psychosocial
Environment.

Zandvliet (1999) modified Gardiner’s (1989) model of learning
environment. He divided it in two components that are physical and
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psychological environment with each of them having different critical
factors.
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Figure 2. Model of Psychosocial and Physical Learning Environment

Source: Zandvliet (1999) modified Gardiner’s (1989) model

Hamre & Pianta (2007) describes that the quality of social and
emotional interactions in a classroom between and among students.
What is Happening in This Class? (WIHIC) is an important instrument
frequently used to assess classroom learning environment. It is a
combination of different classroom learning environment measuring
instruments. Original version of WIHIC consisted of ninety items with
nine subscales but later on it was improved and now the final form of
WIHIC comprised of seven scales, each of them having eight items.
These are Student Cohesiveness, Teacher Support, Involvement,
Investigation, Task Orientation, Cooperation and Equity. MeCleod and
Fraser (2010) applied Arabic Translation of what is Happening in This
Class (WIHIC) questionnaire for Arabic countries, Korian version of
WIHIC has also been cross validated in Korea while cross cultural
validity of WIHIC was also confirmed through the study of Kim
(2000).For measuring psychosocial learning environment, frame work
of three subscales of WIHIC was used. So subscales of WIHIC are
described in detail.
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Student Cohesiveness

It is very easy to recognize "cohesiveness" but difficult to define it as
a term. It is a safeguarding variable of group that can be understand
intuitively. Cohesive groups have several positive qualities like a general
perception of "we-ness”, feeling of friendship and loyalty among group
members and high morale.“Student” is an individual, registered at any
institution while classroom psychosocial environment is instrumental to
student cohesiveness (Hamre & Pianta, 2007).

Teacher Support

Teachers need to focus on how to accommodate their students in the
best way with learning and emotional support. When they take personal
interest to help students, this improves their mutual relationships but
improving students' relationships with their teachers will not produce
gain in achievement. Students don’t always follow the same procedure of
classroom as they are emotionally different. Some students are overly
energetic or aggressive and they are difficult to handle. They often don’t
“play by the same rules” or they don’t adjust their behaviour (Russell,
Ainley & Frydenberg, 2005). Teachers can help these students to
accommodate in the class with peers by acknowledging their
contribution to a class discussion (Russell, Ainley & Frydenberg, 2005).

Involvement

Positive student involvement has been associated with concepts
including participation, motivation, energy, action, direction, connection
(Russell, Ainley & Frydenberg, 2005), autonomy, belonging,
competence, effort, persistence, attention, interest and investment
(Fullarton, 2002) while disengagement, on the other hand, has been
associated with concepts including drifting apart, objectivity,
disintegration, segregation, weakness, insignificance, disconnectedness
and boredom (Appleton et al., 2008). Students take an active role in
building new knowledge. When students perceive learning tasks as
useful and important, they will use active learning strategies to integrate
their existing knowledge with new experience and will actively engage in
the learning tasks. When students do not perceive the value of learning
tasks, they use surface learning strategies (such as memorization) to learn
(Brophy 1998; Marks, 2001).

Investigation

Investigation is the degree to which the importance is given to the
process of inquiry, skills and their use in problem solving. The approach
of investigation is used in teaching to increase intellectual engagement
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and deep understanding. The complex and interconnected nature of
knowledge provide opportunities for both teachers and students to work
collaboratively. Investigation starts when teachers engage students to
strive to nurture deep thinking, not merely ‘having students involved in
tasks’ rather it involves learners to carry out investigation to test ideas,
explain the meaning of statements, develop deep understanding of
content knowledge, allow students to investigate his/her questions while
ask them to think about statements and encouraging the child to try
again. Memorizing facts and information is not so important than
generation and transmission of knowledge. This is why teachers must
change from a focus on "what we know" to an emphasis on "how we
come to know" (Marks, 2000).

Task Orientation:

The "Task Orientation" realm covers the ability to organize oneself
around the given tasks and the ability to control one’s behaviour to
perform the task accordingly. It includes all the steps teacher needs to
take to foster student involvement in the task and to establish a
productive working environment. Engagement within Tasks measures
the degree to which the child remains focused on any given task. Self-
Reliance includes taking learning into one’s own hands and the ability to
seek opportunities rather than passively waiting for teacher’s direction
and making best use of classroom resources including the teacher.
Behavior Control measures the degree to which the child controls
movement, attitude, physical actions and expressions to make match to
the expectations of the settings and teachers. They actually develop the
sense that what is expected of them in the task (Hamre&Pianta2007).

Cooperation

Cooperation is based on the socially controlled transform of
information between learners. Cooperation in groups allows students to
put collective effort in which each learner is motivated to increase the
learning and held accountable for his or her own learning. Johnson and
Johnson (2009) defined the small group cooperative learning as
“classroom environment where students interact with each other in small
groups while working together on academic task to attain the common
goal”.

Parkar (2008) briefly defined cooperation and cooperative learning
as “Cooperative means working together to accomplish shared goals
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while cooperative learning is instructional use of small groups so that
students work together to maximize each other’s learning”.

Cooperation involves joint operation or action and it also has
economic and social interpretation such as i) the social meaning of
cooperation is an activity shared for mutual benefits, ii) the economic
cooperation is a joint effort for the purpose of production, purchase and
distribution and collaboration means to work together with one or few
others in a project such as research.

Equity

Equity is an effective way, condition, inclusive and respectful
treatment to people considering their individual differences. It is a part of
good teaching because teachers want their students to excel and usually
very amenable to fine-tuning the sensitivities of their students behaviour
but may not be aware of all of the ways they can help them. When the
issues of equity are raised with empathy and helpfulness, teachers are to
grab opportunities to reach more of their students having more of the time.
There are two dimensions in equity in classroom; first is fairness which
means making sure that the personal and social circumstances (gender,
socio-economic status or ethnic origin) should not be an obstacle to
achieving educational potential. Fairness means giving students what they
need and providing them with equal chance to participate in learning
activities. A productive classroom environment can be formed, when
teachers truly listen to students and respect their ideas. Second is inclusion
that means setting a basic minimum standard for all i.e., everyone should
be able to read, write and do simple arithmetic.

A study of associations of students’ perception about their classroom
learning environment with their satisfaction towards Mathematics in
Brunei Darussalam is conducted by Majeed, Fraser & Aldrigds in 2002.
They found a positive students’ perception about their psychosocial
Mathematic classroom learning environment. Positive significant
associations of students’ perception about their mathematics classroom
learning environment with their satisfaction towards Mathematics are
also showed. As Marks (2001) states that unless students experience a
positive and supportive psychosocial environment, some may never
achieve the most minimum standards or realize their full potential.

Brackett, Reyes, Susan, Elbertson and Salovey (2011) conducted a
study, “Classroom Emotional Climate, Teacher Affiliation, and Student
Conduct”. In this study they tested whether students’ perceptions of their
relationships with their teachers, referred to as teacher affiliation, mediated
the association between observed CEC and student conduct. Observations
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and report card grades collected from fifth- and sixth-grade classrooms
showed a positive relationship between CEC and student conduct that was
mediated by teacher affiliation, suggesting that in these emotionally
supportive classrooms, students liked and respected their teachers more and,
in turn, behaved better. These findings are aligned with a growing body of
research, evidencing the influence of emotional aspects of the classroom in
student motivation, engagement, performance, and conduct in school (e.g.,
Battistich, Schaps, & Wilson, 2004; Brock et al., 2008; Curby et al., 2009;
Pianta et al., 2008; Kosir, Socan, &Pecjak, 2007).

Afari (2015) conducted a survey study entitled as ‘The Effects of
Psychosocial Learning Environment on Students’ Attitudes towards
Mathematics” on the three aspects of Psychosocial Learning
Environment i.e. Teacher Support, Involvement, and Task orientation.
Researcher used the adapted version of WIHIC questionnaire to measure
classroom learning environment and Test of Mathematics Related
Attitudes (TOMRA). The findings of this study suggest that the two
aspects of learning environment (teacher support and personal relevance)
significantly influence students’ enjoyment of mathematics lessons and
academic self-efficacy and achievement.

Islam (2011) conducted a survey “Impact of students' perceptions
about teacher interaction and classroom learning environment on attitude
towards mathematics and achievement”. To measure classroom learning
environment WIHIC scale was used, attitude towards mathematics was
measured by QOMRA and student’s perception about teacher interaction
were measured by QTI. Results of the study revealed that among the
seven subscales of classroom learning environment, task orientation and
equity were the classrooms learning environment predictors of students’
attitude towards mathematics. Mathematics classrooms in Punjab
province are student cohesive, task oriented and equity based while
students’ involvement in classrooms is found casual.

Though the significance of learning environment has been well
established and sufficient literature is available in this context. Very
little research has been done to actually observe the nature of
psychosocial environment present in classrooms. The relationship of
psychosocial learning environment and students’ academic achievement
was rarely explored by the researchers. The present study seems to be the
first one in Pakistani context and at elementary level.

Methodology

Complete account of the sample selection, the process of
instrumentation, data collection and the methods applied in order to
analyse the data are also included in this chapter.
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Research Design

The target population comprised of all the mathematics elementary
teachers of public schools in all the six sub districts of District Attock
and all the 7" graders studying in the intact classes of these teachers.
Four hundred and forty two (218 male and 224 female) mathematics
elementary teachers and 7" graders of public schools in District Attock
comprised the population. This study was focusing on the observation of
psycho-social learning environment of the classroom for a full class
period. As the nature of the study involved observation of psychosocial
learning environment of the classrooms, it was not feasible for the
researcher to observe classrooms of 212 mathematics elementary
teachers. Hence, for observation purposive sample was further delimited
to 25% of the total sample. Thus 53 (25 male and 28 female) teachers
were selected randomly as sample for observation.

Table 1
Brief description of Sample for Observation
Sub Districts No. of Mathematics Teachers No. of 7t Graders

Male Female Total Male Female Total
Attock 9 10 19 351 416 767
Jund 8 9 17 340 384 724
Hassan Abdal 8 9 17 334 352 686
Total 25 28 53 1025 1152 2177

Table 1 indicates brief description of sample for observation. Hence 25
male & 28 female mathematics elementary teachers were selected from
Attock, Jund and Hassan Abdal sub-districts respectively for study.

Instruments

Observation schedule was developed at semantic differential scale,
ranging from Desirable to Undesirable consisting of 15 items. Each scale
consisted of five (05) items. The scale was converted into five point
likert scale 1=Undesirable, 2=Somewhat Undesirable, 3=Neither,
4=Somewhat desirable, and 5= Desirable. After the proper consultation
of supervisor, the tool was given to some experts for validation.
Construct validity of the items was also ensured through empirical
evidences regarding the indicators belonging to certain psychosocial
learning environment scale. In the light of valuable suggestions and
comments of experts, few changes were made.
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The Task Orientation scale assesses the extent to which the students
were ready to start the class. It also exhibits that the knowledge of
students about task is fostered when they know the goal of the lesson and
their prior knowledge is activated.

The Involvement scale assesses the extent to which students are
involved in the classrooms and it also indicated that students’
involvement is enhanced when they are participating in discussions and
have attentive interest in what is happening in the classroom. It also
exhibits that teacher plays an important part in helping students to
understand what they are learning (Taylor & Campbell-Williams, 1993).

The Cooperation scale assesses the extent to which the teachers is
friendly with his students which is integral to the student’s success and
creating a cooperative learning environment (Hijzen, Boekaerts,
&Vedder, 2007). Cooperation of the classroom is tremendous when
teachers give students time to respond and make sure positive
interdependence among group members.

Validity and Reliability

Wragg (2002) concluded that definitely there are many difficulties in
visiting the classrooms and observing the lesson but it is an outstanding
and an effective way to gain firsthand information of classroom
activities. The psychosocial measures of this study were obtained by
administering three scales (Task Orientation, Involvement, and
Cooperation), selected and adapted from a learning environment
instrument: What is Happening in This Classroom (WIHIC; Fraser et al,
1996; 1998a, b). Researcher chose WIHIC because it has consistently
been found to be more reliable, valid and useful in numerous studies in
various subject areas at various grade levels in Asian, British and
Australian classrooms (Aldridge, Fraser &Ntuli, 2000; Dorman, 2002).
The observation schedule was administered to 10 teachers for pilot
testing, member of same population but excluded from the sample. As
the relationship of instructional strategies and classroom learning
environment was to observe, so observation was conducted onl0
randomly selected teachers from the same sample of questionnaire from
pilot testing. The items analysis was performed. The Means and alpha
reliability coefficient of subscales were also calculated and reported in
table 2.
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Table 2
Mean and Alpha Reliability Coefficient of Psychosocial Learning
Environment and Subscales

Mean Cronbach Alpha
Reliability
Psychosocial Learning Environment 4.0 .89
i.  Task Orientation 4.0 .89
ii.  Involvement 3.6 .88
iii. ~Cooperation 4.0 .90

The internal consistency (Cronbach’s alpha) of the Task Orientation
scale was 0.89, considered as an internally reliable scale. The internal
consistency (Cronbach’s alpha) of the Involvement scale was 0.88, also
considered as an internally reliable scale while the internal consistency
(Cronbach’s alpha) of the Cooperation scale was 0.90which was also
considered an internally reliable scale.

The wvalue of Cronbach Alpha reliability “a” for psychosocial
learning environment scale was 0.89. As per De Villis (2007), the
acceptable value of reliability is 0.5 so scale for observation of
psychosocial learning environment was found reliable.

Data Collection

In order to collect data for the analysis of psychosocial learning
environment, following observation procedure was adopted

1. One male teacher was trained as an observer for the present study as
it was difficult for researcher to observe male teachers.

2. Debriefing session was organized in which all the important aspects
of procedure such as duration of observation and recording were
discussed.

3. The observer spent 3-5 minutes in class in order to get used to the
classroom environment.

4. The observer started recording observation on the observation sheet.

Observation was recorded after every 5 seconds.

6. The observers spent 5-10 minutes in each class in order to get used to
the classroom environment then they started coding observations on

hd
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the observation sheet. In each class of 35-40 minutes, at least 25

minutes were used for observation.

It was second term of the classes and after a month, second term
exams were going to be held, so the teachers were asked to provide
results of students in the subject of mathematics after the completion of
examination process. Inter coder and intra coder reliability

In order to maintain inter coder and intra coder reliability both
observers met after every 3 days to discuss the procedure, experiences,
perceptions understanding of coding the observation. This minimize the
lower inter coder reliability.

Data Analysis

Data collected for the study were analysed with the use of Statistical
Package for Social Sciences (SPSS) version 16. Data were analysed to
find out reliability of the observational sheet. Observation sheet was
developed by keeping in view psycho-social dimension of learning
environment comprised of 3 subscales (Task Orientation, Involvement
and Cooperation). Observation sheet was developed at semantic
differential scale; 5. Desirable- 4. Somewhat desirable, 3. Neither-
2. Somewhat undesirable, 1. Undesirable

To determine the relationship whether exist or not between learning
environment and students’ academic achievement, Pearson correlation
coefficient and multiple regression were calculated. Pearson correlation “r”
was used to explain bivariate relationship between psychosocial learning
environment and students’ academic achievement and standardized
regression value was calculated to find out which factor of psychosocial
learning environment was predictor of academic achievement.

Table 3

Mean of Components of Psychosocial Learning Environment
Psychosocial Learning Environment Mean
Task Orientation 3.8
Involvement 3.7
Cooperation 4.0

Table 3 reflects that Task orientation, Involvement and Cooperation
were the favorable aspects of classroom learning environment with mean
scores (3.8, 3.7 &4.0).
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Ho: There is no significant relationship between psychosocial learning
environment and students’ Academic Achievement.

Relationship between learning Environment and students’ Academic
Achievement

Table 4

Simple Correlation “r” and Standardised Beta Weights “f” between
Subscales of Psychosocial Learning Environment and Academic
Achievement

Academic Achievement

r sig. B sig.
Task Orientation 735" .000 735" .000
Involvement .855" .000 .855" .000
Cooperation 812" .000 812" .000

N=53, p<0.01

Table 4 shows that there exist a positive correlation between learning
environment and students’ academic achievement. The value r=.735",
=.855", r=812"" at p<0.01 for Task Orientation, Involvement and
Cooperation respectively shows positive and significant relationship with
academic achievement. It indicates that the environment which is
equipped with task orientation, involvement and cooperation effect
academic achievement of students. Standardized Beta weights (p=.735"",
B=.855"", p=.812""atp<0.01) proposed that Task Orientation, Cooperation
and Involvement are contributing significantly in explaining academic
achievement of students. This revealed that learning environment have
significant impact on students’ achievement.

Table 5
Simple Correlation “r” and Standardized Regression Weights “B”
between Learning Environment and Academic Achievement

Academic Achievement

r sig. B sig.

Learning Environment 599" .000 .599” .000

N=53, p<0.01

Table S5shows that there exist a positive and significant relationship
between**leaming environment and academic achievement having
r =.599 at p<0.01 level. The standardized Beta weights (=599 at
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p<0.01) proposed that students perform better academically when their
environment is psychosocially supportive.

Hence the null Hypothesis (Hy) “There is no significant relationship
between classroom learning environment and students’ academic
achievement” is rejected. Thus it is concluded that there is found a
positive and significant relationship between classroom learning
environment and students’ academic achievement.

Results

1. Mean value 3.8, 3.7, 4.0 revealed that Task Orientation, Involvement
and Cooperation were observed desirable in the most of the
Mathematics classrooms (Table 3).

2. Positive and significant influence is found between three factors of
psychosocial learning environment on students’ academic
achievement. It is found that Task Orientation, Involvement and
Cooperation is contributing POSlthely and 51gn1ﬁcantly in academlc
achlevement Wlth r=.735 =.855", r=812" and B=.735"
p=.855", p=.812° s1gn1ﬁcant at p<0.01 (Table 4).

3. Three factors (Task Orientation, Involvement and Cooperation) of
Psycho social learning environment cumulatively are positively and
significantly correlated with students’ academic achievement with
=599, p=.599"" at p<0.01. It proposed that students’ academic
achlevement enhances when their learning environment is
psychosocially supportive (Table 5).

Discussion

The purpose of the study was to examine relationship between three
aspects of psychosocial learning environment. The findings suggested
that psychosocial learning environment contributes in academic
achievement of students. The researcher faced many problems during the
study specially getting access to the classrooms for conducting
observations but the teachers included in the sample were very
cooperative for the provision of chance to the researcher to gain firsthand
knowledge. As a result this study turned into a successful endeavour to
explain the contribution of teaching strategies in enhancing classroom
learning environment and academic achievement. It was an encouraging
fact that teachers included in the sample remained confident, sustained
almost with the same methodologies and with the same speed. During the
informal sittings with the researcher, they exchange their ideas about
their teaching. They were of the view that, their teaching may not be so
bookish but still it produces good results.
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Samph (1996) installed microphone in his classrooms and also sent
observers either announced or unannounced some time later. He further
found that teachers asked more questions, appreciated students more and
involved them more in classroom discussion when an observer was
present. The behavior of the teachers and students may differ accordingly
in the presence of observer. They may behave differently than normal in
the presence of an outsider (Wragg, 2002). Therefore the observers
studied at least two lessons instead of only a single lesson. Hence the
researchers in this study started visiting the classes before the start of
recording the observation. Further, the data was collected from two
lessons of each teacher of the sample.

During a crucial period of social and emotional development,
schools and classrooms are the child’s environment for supporting and
enriching his developmental needs. A growing body of research
emphasizes on improvement of learning environment as the need for a
shift in the focus of education. However, it was apparent to both
researchers and educators alike that emotions are dominant to learning
within the classroom.

This study revealed that a classroom environment which is task
oriented yields better results. Involvement of the classrooms also
contributes in improving students’ achievement. The more the students
focus on their lessons, the more their achievement increases. Similarly
classroom cooperation in which teachers give students time to respond and
develop positive interactions with the student supports their achievement.
This study revealed that three aspects (Task Orientation, Involvement and
Cooperation) of psychosocial learning environment in the mathematics
classrooms are positively correlated with academic achievement of the
students in the mathematics. The results of the study in hand are supported
by previous studies (Islam, 2011, Afari, 2015; Lujan, 1998).

Learning environment is significantly and positively correlated with
academic achievement of students at elementary level and is a strong
predictor of academic achievement. It verifies Islam (2011) claim that
learning environment had a strong relationship with students’
achievement. The findings of the study support the previous studies
(Lippman (2007).

The results of my study have the potential to influence educators and
policymakers to focus on stimulating a number of learning environment
elements, such as teaching methods that involve cooperative work, active
participation in the learning process and an atmosphere in which all
students will perceive their teachers as supportive and approachable
which will hopefully increase students involvement in their lessons and
improve their achievement in academic competence.
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There are many noteworthy findings in this study while analyzing
this study critically, some limitations were also found. First point is that,
as with mostly survey studies, data for classroom learning environment
was collected through a single source; observation, this indicates that the
present study might represent a specific situation in time. The
generalization of the results to other populations should be made with
caution since this study involved only one district Attock (212
mathematics elementary teachers), while for observational purpose the
sample was further delimited to 25% (53) of the teachers.

Conclusions

1. Majority of the mathematics classrooms of District Attock were
observed psychosocially desirable places as most of them were task
oriented while Involvement and Cooperation were also observed in
the learning environment of the classroom of District Attock.

2. Classrooms that are supported with Task Orientation, Involvement
and Cooperation yield good results in mathematics.

3. Classroom learning environments rated with objective indicators to
be psychosocially supportive had a positive impact on students’
academic achievement.
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