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Abstract 

 
English is a global lingua franca and has become necessary for everyone 

to learn it. In Pakistan, there is a need to find the ways and means to make 
this learning process easy and enjoyable. The present study explores the 

use of humour-based material to improve the speaking skill of Pakistani 

ESL learners. Although research on humour is growing across the globe 

(Farahani & Abdollahi, 2018) but in the context of Pakistan limited studies 
have been conducted in this regard. Humour, if included in teaching, helps 

the learners to learn with less conscious effort (Nayyar & Zeeshan, 2017). 

This study used IHPT and focused on understanding how humour-based 
teaching material affects the speaking skill of learners. A quasi-

experimental design with two intact classes of Bachelor of Science 

comprising 30 students each was adopted in the study. By using an IELTS 
speaking test, a pretest was conducted and the post-test was conducted 

after the 10 weeks of treatment. The results show that the students in the 

experimental group improved their speaking in terms of fluency, lexical 

resources, and pronunciation while the improvement in grammatical range 
of both the groups was not significantly different. 
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Introduction 

Humour, due to its facilitating nature and role in learning a second language, 

is a subject that has received the attention of the researchers and scholars 
in the recent years (Uyên & Duyên, 2024; Heidari Shahreza, 2023; Fata, 

Komariah, & Irfandy, 2018). The studies that have been conducted on the 

role of humour in the process of language learning and teaching indicated 
that humour has the potential to play a vital role by encouraging the 

learners and creating a comfortable environment in the classroom (Muñoz, 

2024; Wahyuni, 2017; Huss & Eastep, 2016). Many researchers have also 

conducted studies on the perception about humour, role of humour and also 
on its advantages and disadvantages, findings suggest that the use of 

appropriate and relevant humour in the classroom has been appreciated as 

it increases motivation and decreases anxiety of the learners by creating a 
positive environment in the classroom (Lim, 2017; Al-Duleimi & Aziz 

2016; Olajoke, 2016). However, the research on the benefits of appropriate 

and relevant humour in ESL for speaking ability in classrooms is little 

(Farahani & Abdollahi, 2018). Its reason is not exceedingly difficult to 
understand as majority of the studies has been conducted in the countries 

where English is the first language of the learners. Research on the use of 

appropriate and relevant humour in ESL classroom and its impact on the 
speaking skills of the ESL learners is less in the world (Farahani & 

Abdollahi, 2018) and it is even lesser in the context of Pakistan. A majority 

of research that has been conducted in the Pakistani context is in the form 
of surveys where the perceptions of the participants about the humour is 

discussed. Zeeshan and Nayyar (2017) conducted research to know about 

the views of the M Phil Scholars about the use of humour in the classroom. 

They interviewed 8 scholars and found that the use of humour in EL 
classroom lessens anxiety, motivates the learners, relax them and helps 

learners to retain the shared content. 

Uddin, and Rahman (2015) explored the views of students and 
teachers regarding the inclusion of humour in language classrooms. They 

collected the data from both the teachers and the students and found that 

both of them see humour as a stress reliever and a helping hand in the 
process of teaching and learning the language. Nadeem (2012) surveyed 

the opinion of the students about the use of humour as a teaching technique 

and collected data from 100 university students. He reported that students 

were of the view that the use of humour as a teaching technique motivated 
them, helped in creating a positive and conducive environment for learning 

the language and it made the teaching effective. All three of the studies 

inquired only about the perception of the participants about the use of 
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humour and its impact on the learners is not studied. They did not study 
the impact of humour on any of the language skill and particularly on the 

speaking skills of ESL learners. 

Present study is conducted in in Pakistan, where English, the official 

language of Pakistan, is taken as a symbol of prestige. A common notion 
about English language in Pakistan is that it does not only help a person in 

progressing in the society, but it also gives power to an individual. If one 

wants to lead a progressive and prosperous life in Pakistan, one must know 
how to communicate effectively in English language, this skill of English 

serves as a passport to the life of prosperity (Shamim, 2008). Among all the 

languages that exist in Pakistan, English is the most dominant and 
prominent language (Pennycook, 2017). The importance of English in the 

context of Pakistan can be determined by the fact that it is taught in the 

schools and colleges as a compulsory subject. 

In the twenty first century, when English has become a lingua-franca, 
the number of students who are interested in learning English as a second 

language around the globe has enhanced and is increasing day by day 

(Crystal, 2012; 2013). Keeping this thing in mind that English is of 
immense importance in the context of the global village, in Pakistan, 

students start learning this language from class one. Although this learning 

of English comprises many years, the students still face many difficulties 
when it comes to speaking of English language (Ahmed, Pathan, & Khan, 

2017). Khan and Khan (2016) conducted a study in the two districts of 

South Punjab (Pakistan) to explore the obstacles faced by the college 

student. They collected the data with a questionnaire from the teachers and 
students. In the findings they reported that the students face many problems 

like lack of motivation and discouraging behaviour of the teachers which 

leads to a very inconducive environment for learning. Awan, Azher, 
Anwar, & Naz, (2010) investigated the relationship of student’s classroom 

anxiety with their achievement. In their survey they collected that data 

from 149 university students who were enrolled in the English learning 

programs. Based on their findings, they concluded that learning English in 
the Pakistani context was difficult because of the teacher centered 

classrooms, where reading and writing were given prime importance and 

listening and speaking skills were neglected. The students feel anxious and 
discouraged as the environment of the classroom is not friendly. In such a 

scenario, students do not get many chances to practice their 

communicative skills and feel disappointed (Madsa, 2012; Harmer, 2001). 
Inclusion of all these elements in the class makes the classroom difficult 

for the learners as they feel anxious and demotivated, and as a result they 

lose their interest in learning a second language (Abu-Rabia, 2004). They 
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do not take part in classroom discussions, which affects their ability to 
communicate confidently. 

Humour, which can work as a catalyst in the process of learning a 

second language, is missing here. Use of humour in the classroom can 

have direct as well as indirect effects like retention of the information and 
creation of a conducive environment for the process of language learning. 

James (2004) is of the view that humour is one of the top five traits of an 

effective teacher. Banas et al. (2011) presented a review of the humour in 
educational settings; in their review they state that humour helps in 

creating a relaxed environment for learning in which students feel 

motivated and learn quickly. So far, many studies have been conducted on 
the use of humour in English language classrooms, some of them are 

reviewed here. 

Aboudan (2009) conducted a study in UAE to investigate the 

effectiveness of humour as a pedagogical tool in language classrooms. He 
conducted three studies on the female students, studying in the different 

levels of language classes. The first study was conducted to know the 

opinion of the about the effect of humor on “learning, attention and 
concentration” (p92). He collected the data from a group of 200 females. 

Many of the respondents reported that humour helpd them in learning 

difficult materials and they paid more attention when the teacher used 
humour in the classroom. The second study was an experimental study 

involving 160 students to investigate the influence of humour on the 

atmosphere of the classroom. 71% of the students reported that humour 

contributes positively to the classroom atmosphere. The third study 
investigates the “effects of teaching with humour on students learning” 

(p92). Aboudan (2009) reported that addition of humour in teaching made 

the lectures more interesting for the learners and they felt motivated and 
actively took part in the class. 

Syafiq and Saleh (2012) investigated the effectiveness of humorous 

material in an EFL classroom to enhance the speaking skill of the learners. 

A sample of 80 participants, enrolled in Tarbiya Program of STAIN Kudus 
(Indonesia), was selected out of the population of 242 students. These 80 

participants were divided into two groups (control and experimental). In 

the beginning, a pre-test was conducted and at the end of the experimental 
group's treatment a post-test. Research results show that the experimental 

group participants performed better than those of the control group. In 

conclusion, the researchers suggested that use of humorous material in the 
class increases the speaking competence of the learners. 

Farahani and Abdollahi (2018) conducted experimental research to 

analyse the effectiveness of humour as a teaching technique to improve the 
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speaking skills of Iranian EFL learners. The study included 60 
intermediate EFL learners studying in a language institute in Tehran. An 

Oxford Placement Test was conducted to check the homogeneity of the 

groups. Results were presented in the forms of mean and standard 

deviation, which showed that both the values of experimental group were 
higher than the control group; it meant that there was a significant 

difference in the learning of both the groups and humour improved the 

speaking skill of the experimental group. 
The objectives of the study are: 

• To investigate the impact of use of humour-based lesson plans on the 

speaking skill of Pakistani ESL learners 
• To analyze the improvement in the speaking skills between an 

experimental and a control group. 

 

Literature Review 
Study of humour is not a new phenomenon (Samira, 2020). It was an area 

of interest of the philosophers like Plato and Aristotle of ancient Greek. 
Since it is an old phenomenon, it is defined differently by researchers. 

Pinheiro, (2016) states that “Humour can be defined as anything that is 

perceived to be funny comical or assuming” (p. 2). Sen (2012) says, 

humour is “an amusing communication. It helps to foster positive 
emotions and cognitions among individual, group, or organization” (p. 1). 

Adamle and Ludwick (2005) defined humour as “an intrinsic social 

phenomenon occurring in all groups throughout human history” (p.287). 
Mkadem, (2017) considers humour as a “universal humour trait”. Cook 

(2000) defines humour as “language play”, now this word refers to 

playing with both form and meaning of the language in order to create 
humour. Martin and Kuiper (2016) are of the view that “Since the start of 

the 21st century, the investigation of various psychological aspects of 

humour and laughter has become an increasingly prominent topic of 

research” (p.498). In the present study humour is defined as “any spoken, 
written, visual or performed action that the students or teacher find funny 

or amusing in class, even if it is not inherently funny” (Gonulal 2018:142).  

 

Theories of Humour 

There are three most popular theories of humour namely superiority, 

incongruity, and arousal relief theory (Banas et al., 2011; Buijzen & 

Valkenburg, 2004). The first theory of humour is ‘superiority theory’, this 
theory has been prevalent since the time of Plato and Aristotle, this theory 

describes that “laughter is an effect of a feeling of superiority due to the 

depreciation of other people” (Shoda & Yamanaka, 2021). In the 
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incongruity theory, incongruous is something that violates our mental 
patterns and expectations eventually causing a laughter. According to Kant 

(1724–1804) as cited in (Scheel, 2017, p 13), incongruity is “Humour 

where the punchline or resolution is inconsistent or incongruous with the 

set-up”. Although humour is a complex phenomenon and is defined 
differently by different scholars but the element of incongruity remains 

constant across the definitions. Third theory of humour is the arousal 

theory, it is also called “the release theory”. The focus of this theory is on 
the release of psychological tension with the help of laughing (Meyer, 

2000; Buijzen & Valkenburg, 2004). which theory of humour did 

you use to guide your research? 

 

Instructional Humour Processing Theory 

Wanzer, et al. (2010), Based on the incongruity theory, presented the 

‘Instructional Humour Processing Theory’ (IHPT). According to IHPT, 
humour supports instructions if its presence is recognized by the learners 

and they interpret it as humour and then process it by making the 

connection between the instructional information and humour used in the 
context (Farhana, 2018). IHPT also indicates that in order to get maximum 

benefits from the 

instructor’s humour the students must resolve the incongruity 
otherwise students may get confused and will not be able to reap the 

benefits of used humour. Sidelinger (2014) also states that IHPT not only 

helps the learners but it also helps the instructor to maintain a positive 

effect in the class. 

Humour and Education 
During the twentieth century “humour was considered unscholarly as 
a teaching strategy” (Karobkin, 1998, p 154). On the other hand, 

Dziegielewski, Sophia F., Jacinto, George A., Laudadio, Angela, & 

Rodriguez, Loloma Legg (2003) advocated the use of humour in an 

educational setting as it facilitates the process of learning. In the past, 
classrooms were teachers centered but now they are becoming more and 

more communication centered and teachers are incorporating humour in 

their lessons as ice breakers (Margoob, 2017). Wulf (2010) suggested to 
include humours items in the tests as it can diffuse the test anxiety of the 

learners. It means that the presence of humour in the classroom helps the 

learners to learn in a better and relaxed way. Humour serves as an 

important tool in the classroom and if it is incorporated wisely, it makes 
the learning fun (Rianita, Sari, & Yandra, 2023). 

Humour has many pedagogical benefits as well (Lovorn & Holaway 

2015; Mantooth 2010; Wanzer, Frymier & Irwin 2010). For example, 
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whenever researchers write about the classroom environment, humour is 
reported as a helpful tool that affects the climate of the classroom in a 

positive way by helping the learners to fight against the boredom, anxiety, 

and to make the process of learning an easy one and full of fun (Gonulal, 

2018). Use of humour inside the classroom reduces stress and anxiety and 
helps to create a positive environment where the learners can learn the 

language in an enjoyable way (Dewaele, Witney, Saito, & Dewaele, 2018). 

Berk (2000) while investigating the effects of humour in testing and 
stated that both the graduate and undergraduate students felt that the use of 

humour reduced their anxiety and helped them to perform well in the tests. 

Moreover, studies show that use of humour in the classroom enhances the 
learning experience of the students (Knowles, 2021; Gonulal, 2018; 

Wanzer et al. 2010). Wanzer et al. (2010) developed the instructional 

humour processing theory (IHPT), which proposes that humour has the 

power to increase the attention of the learners. This increase in the 
attention helps the learners to store more and more input in their minds. 

Language Classrooms and Humour 

Learning a language means learning all four skills (reading, writing, 
speaking and listening) of language (Margoob, 2017). Humour can 

facilitate the process of learning all these four skills of language. Motlagh, 

Fateme Ghanei, Motallebzade, Khalil, Fatemi, Mohammad Ali (2014) 
conducted research on learners’ reading comprehension ability. It was an 

experimental study involving 58 students of intermediate level. Data was 

collected through the pre and post tests and a humour questionnaire. and, 

in the conclusion, they stated that “humour can be employed as an effective 
language learning tool in EFL contexts as a whole, and in reading classes 

in particular” (p5). Humour plays a very vital role in motivating the 

learners to write (Margoob, 2017) as different comic books and funny 
pictures, graphics and dialogues serve as writing prompts and lead the 

learners towards creative writing. Speaking is the second productive skill, 

Farahani and Abdollahi (2018) conducted experimental research on the 

topic “Incorporating Humor to Develop EFL Learner's Speaking Ability 
and Willingness to Communicate.” There were 60 participants int the 

study, a TOEFL based speaking test was used as an instrument to collect 

the data. A treatment of 8 sessions was given to the experimental group. 
The results of the study show “a significant difference of 95% certainty in 

terms of speaking ability” (p. 205). So they have approved that humour 

plays an effective role in improving the speaking skills of the learners. 
Dornyei (2001) also supports that humour should be incorporated in the 

process of teaching as it will help in the establishing an enjoyable 

environment for the learners. Similarly, Garner (2003) advocates that if a 
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contextually sutiable humour is included in the classroom it helps to 
improve the atmosphere of the classroom and eases the process of 

language learning. 

Proficiency in spoken English has become crucial in today's 

globalized society for effective communication and success in education 
and job prospects (Smith, 2023). In Pakistan, English has a crucial role in 

academic progress and career growth (Khan, 2022). Nevertheless, 

attaining proficiency in spoken English, which entails the capacity to 
speak proficiently without depending on others, is a substantial obstacle 

for several Pakistani language learners (Ali & Hassan, 2021). This chapter 

examines the current research to investigate the many obstacles 
encountered by Pakistani learners as they strive to achieve proficiency in 

spoken English. Proficiency in spoken English has become a crucial skill 

for traversing the global terrain in today's linked society (Crystal, 2008).  

The proficiency in spoken English opens up several options in different 
fields, including education, job promotion, international travel, and 

cultural interaction (Jenkins, 2015). This tendency is especially significant 

in nations such as Pakistan, where English acts as an intermediary 
language that enables people to have better opportunities for higher 

education, professional growth, and wider communication networks 

(Khan, 2022). 
As a means of communication and engagement in many facets of 

modern life, proficiency in spoken English has become more important in 

today's globally interconnected society (Crystal, 2008). Because of the 

special and varied functions played by the English language, this trend is 
more noticeable in emerging nations like Pakistan.In Pakistan, English has 

long been associated with authority and status due to the country's colonial 

past under the British (Rahman, 2005).  The ability to speak and 
understand English is still crucial for students in Pakistan looking to attend 

university, as many schools use it as their main language of teaching 

(Mukhtar, 2018).  Careers in fields with an international clientele or with 

global organizations are only two examples of the many places where 
proficiency in spoken English may lead to rich rewards outside of the 

academic world (Khan, 2022). In Pakistan, research has shown a clear link 

between being able to speak English well and having a high level of 
employability; those who are proficient in the language tend to earn more 

money and have better job opportunities (Ahmed &Hussain, 2014). 

A command of the English language is becoming more important 
in Pakistan as a result of the proliferation of both the internet and 

technological devices.  Much of the information and instructional 

materials that are easily accessible online are written in English 
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(Warschauer, 2003).  More than that, Crystal (2011) notes that spoken 
English is still the de jure language for online interactions and membership 

in worldwide online groups, and that the internet facilitates 

communication across boundaries. There has to be a general improvement 

in English proficiency in Pakistan to accommodate the country's rapidly 
growing tourist sector.  To promote Pakistan's cultural legacy and 

encourage good interactions with the increasing number of foreign 

visitors, it is essential to be able to communicate successfully with them 
(Khan & Khan, 2018). As a conclusion, the unique circumstances in 

Pakistan make competence in spoken English an absolute need.  Many 

options have opened up for Pakistanis in the 21st century because to the 
widespread use of spoken English. These include getting into college, 

finding a job, using the internet, and communicating with tourists from 

other countries. 

Although being able to communicate well in English is crucial in 
Pakistan, many students find it very difficult to become proficient on their 

own (Ali & Hassan, 2021). At its heart, this chapter seeks to answer the 

following question: How may Pakistani language learners overcome the 
most significant obstacles on the path to English proficiency? In order to 

improve spoken English learning among Pakistani learners, it is essential 

to understand these obstacles. 
The importance of having help with everyday English many 

students from Pakistan still have difficulty with daily spoken English, even 

after receiving classroom training. There are a number of reasons behind 

this.  One major obstacle is that students seldom hear native speakers of 
English in contexts other than classrooms (Rahman & Ali, 2022).  It is 

common for curricula to place an emphasis on grammatical translation 

techniques while ignoring chances for authentic speaking practice 
(Shamim& Allen, 2000).  There are less chances for people to converse in 

English on the go since Urdu and other regional languages are so 

commonplace (Zeeshan, 2013).  Learners often struggle with self-

assurance and proficiency when confronted with ordinary discussions. 
In order to answer the study question, we need to find ways to help 

people become more independent speakers of English.  Using 

communication strategies in the classroom is an important first step 
(Rahman & Ali, 2022).  Conversation starters, role-playing, and debates 

based on real-life situations are all part of this.  Warschauer (2019) argues 

that a more immersive learning environment may be achieved via the use 
of technology for language learning platforms online and exposure to real 

spoken English resources (movies, podcasts).One of the most important 

things that can be done to help students become self-sufficient is to provide 
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them chances to practice speaking English outside of class (Rahman & 
Ali, 2022).  Creating opportunities for students to interact with native 

speakers of English, establishing local English discussion groups, and 

promoting English use in extracurricular activities are all ways to achieve 

this goal.  In addition, there are easily accessible learning opportunities 
that may be provided by integrating technology via mobile apps that help 

with spoken English practice (Liu, 2010).  Gaining the self-assurance and 

proficiency to handle spoken English in everyday situations is possible 
when classroom learning is connected to real-life situations. 

Finally, many Pakistani learners still find it difficult to become 

proficient in spoken English. This obstacle is exacerbated by a lack of 
exposure, conventional teaching techniques, and practical experience.   

We can help Pakistani students overcome these obstacles and become 

proficient in English by using communicative ways in the classroom, 

making good use of technology, and providing them with chances for real-
life practice. 

1.1.1 Sociocultural Theory (SCT) 

The social and cultural environment has a crucial role in 
influencing the process of learning and development, according to 

Sociocultural Theory (SCT), which was established by Lev Vygotsky in 

1978. It says that people learn new languages by interacting with others in 
a social setting, with the help of "more knowledgeable others" (MKO) 

(Moll, 1992).  Depending on the situation, MKO might be classmates, 

instructors, or even native speakers when it comes to learning spoken 

English.  SCT emphasizes the significance of scaffolding, collaborative 
learning, and social engagement in promoting language development 

(Lantolf& Thorne, 2006).  According to Rahman (2005), there are little 

chances for real-world practice and little exposure to native speakers in 
Pakistan, which might make it difficult to speak English proficiently. 

Using this framework, we can investigate these factors. 

Krashen's Input Hypothesis 

Stephen Krashen postulated in his 1985 hypothesis, Krashen's 
Input Hypothesis, that learners unconsciously pick up new languages by 

being exposed to "comprehensible input" (i+1) that is just a little bit more 

advanced than their present level of understanding. Because of this 
exposure, students may pick up the language system organically, without 

any help from teachers who focus on grammar (Krashen, 1982).  In 

Pakistan, there is a lack of real-world practice opportunities and exposure 
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to native speakers, which might make it harder to gain proficiency in 
spoken English (Rahman, 2005). 

The views on language learning provided by these two schools of 

thought are complimentary.  While SCT places an emphasis on the need 

of social interaction and scaffolding within a cultural setting, Krashen's 
Input Hypothesis stresses the significance of understandable input for 

subliminal language learning. This research seeks to use these frameworks 

in order to comprehend the difficulties encountered by Pakistani learners 
as they strive to attain proficiency in spoken English.  Research like this 

may provide light on what influences spoken English learning in Pakistan 

by looking at things like the availability of social contact and the 
constraints of understandable input. 

The ability to communicate effectively in English is a priceless 

commodity in today's interconnected world, opening doors to many 

options in one's professional life, one's education, and on a worldwide 
scale. Rahman (2005) points out that being able to speak and understand 

English better opens doors to local and international universities and 

colleges that use English as their medium of teaching. In addition, many 
organizations and global firms demand that their staff be able to 

communicate effectively in English, thus being proficient in the language 

opens up a lot of job opportunities. Furthermore, being proficient in this 
area opens doors to a global community of experts and communities, 

allowing for the sharing of knowledge and the formation of partnerships 

on a grand scale. Learning English is considered a must for climbing the 

social and economic ladder in Pakistan, where it is also recognized as an 
official language. Officially recognized as a foreign language and heavily 

emphasized in Pakistani schools, many Pakistanis nonetheless find it 

difficult to speak the language proficiently. According to Khan (2010), a 
considerable number of people are severely hindered in their academic and 

professional endeavors because of this communication gap. Poverty, a 

lack of resources for education, and language and social dynamics are all 

contributors to this problem. 
The availability of high-quality English language programs is 

highly dependent on socioeconomic conditions. Private schools, 

extracurricular activities, and living in more English-speaking areas all 
contribute to wealthier students' higher English proficiency. Public 

schools, on the other hand, may serve pupils from poorer socioeconomic 

backgrounds, and unfortunately, the English language arts programs there 
are sometimes lacking in quality owing to inexperienced educators, out-

of-date curriculum, and little funding. For marginalised people, the cycle 

of adversity is reinforced because of the uneven levels of competence that 
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result from unequal educational chances. In addition, there are major 
problems with Pakistan's educational system that make it hard to teach and 

study English effectively. Inadequate teaching resources and unqualified 

English instructors are common problems in public schools, especially in 

more remote places. Overwhelmingly high class sizes make it hard for 
educators to provide each student the attention and assistance they need. 

Furthermore, many of the teaching methods that are used are out of date 

and place more emphasis on memorizing facts than on developing 
students' communication skills. This method does not teach pupils the 

abilities they need to speak English with confidence and proficiency. 

Research Methodology 

Research methods are the designs for collecting, recording, analyzing and 

interpreting the data in research studies. A researcher needs to spend his 
time and employ rigorous effort to choose these ways because these ways 

guide and steer the whole process of research. They also help the researcher 

in developing logic which is helpful for the interpretation of their collected 

data in the end of this whole process (Cresswell, 2009). A quasi-
experimental, non-equivalent design is used to explore the connection 

between the humour-based lessons and the speaking skills of Pakistani 

ESL learners in the present study. In the present study, non-representative 
purposive sampling is used. Though non-representative purposive 

sampling has its limitations but it is still in common practice for small scale 

research (Chu, 2013; Bryman, 2008). For the purpose of current study, two 
classes of BS communication skills (comprising 30 students each) were 

selected as sample. One class named as group A, the controlled group, 

while the second class, group B was named as experiment group. 

 

Instruments 

Since the present study opted a quasi-experimental design that comprises 

a pretest and post-test both. An IELTS speaking test was used before and 
after the completion of the experiment. An IELTS speaking test is 

designed to assess the speaking abilities of the individual. It comprises 

three parts, in the first part examiner introduces him/herself and asks about 
general topic, in the second part the candidate is given a que card and he/she 

has to speak for 1-2 minutes about the topic given on the card, in the third 

part the examiner asks further questions related to the topic given on the 

card. 

 

Data Collection Procedure 

The experiment for the present study was carried out for ten weeks. At the 
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first stage an IELTS certified evaluator conducted a pre-test of the learners 
to check the prior ability of the students in speaking. At the second stage, 

controlled group did not receive any treatment but the experiment group 

was treated for ten weeks. The treatment, in form of well-planned lesson 

plans developed by the researcher, was applied on experimental group; 
whereas, the controlled group was taught through the traditional method 

already in use. The lesson designed by the researcher included funny 

videos, pictures, stories and jokes. A student-centered teaching approach 
was adopted in the lesson for the experimental group. Many activities like 

role play, class discussion, interview practice was included in the lessons 

for the students. After the treatment of ten weeks a post-test was conducted 
to check the speaking ability of both the groups. 

 

Results 
 

Collected data was analyzed with Statistical Package for Social Sciences 

(SPSS) version 21 and a paired sample t test was applied to the collected 
data. The results of the study show that at the time of the pretest the 

difference between the speaking performance of both the groups was not 

statistically significant but towards the end, the treatment proved to be a 

differentiating factor. The speaking performance of the experimental 
group was improved. Their score of pretest and posttest indicates that the 

treatment affected the speaking performance of the learners in a positive 

way. The results and detailed discussions are as followed. 

 

Experimental Group 
 

Comparing the pre-test and post-test results of the experimental group 

A paired sample t-test was applied to compare the mean score of the pretest 

and posttest of the experimental group. It was found that, as presented in 
the following table 1, that the pretest has a mean sore of 4.950 before the 

treatment with a standard deviation of .5309 whereas the posttest has a 

mean score of 5.667 after the treatment and a standard deviation of .6065. 

This suggests that the mean score of post-testis higher than the mean 
score of pre-test.  

 

Table 1: Paired Samples Statistics in the experimental group 

 

Mean N 
Std. 

Deviation 

Std. 

Error 

Mean 
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Pretest 4.950 30 .5309 .0969 

Post test 5.667 30 .6065 .1107 

 
Table 1 shows the overall score of the control group, where the ‘p’ value 

is .184, this value is higher than .05, it indicates that there was no 

significant difference in the performance of control group while table 2 
shows the results of the experimental group the ‘p’ value of the 

experimental group is .000 which is less than .05 which means that there 

was a significant difference in the performance of experimental group. 

 
Table 2: Paired Differences in the Experimental Group 

In the above given table 2, the paired mean difference between the pre and 
post-testis -.7167 with a standard deviation of .4292. The t value is -9.146 

with 29 degrees of freedom, the p value is .00. Which is less than 0.05, 

which means the intervention used in the experiment helped learners 

improve their overall speaking skills. 

Control Group 

Comparing the pre-test and post-test results of the control group 

A paired sample t-test was conducted to compare the mean scores of the 

pre and post- tests of the control group. Results of the test, as shown in 

table 3, indicate that the pre-test has a mean score of 5.0500 and a standard 
deviation value of .68670, however the post-test has a mean value of 

 Me an Std. 

Deviat 

ion 

Std. Error 

Mean 

95% 

Confidence 

Interval  of  

the Difference 

(2- 

tailed) 

   Lower

 Up
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.71 
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.0784 

 

-.8769 -

.5564 
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9.14 .000 

Post 
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5.2000 with a standard deviation of .67722. These values indicate that the 

mean score of post-test is higher than the mean score of pretest. 
 

Table 3: Paired Samples Statistics 

 Mean N Std. 

Deviation 

Std. Error 

Mean 

Pretest 5.0500 30 .68670 .12537 

Post test 5.2000 30 .67722 .12364 

Table 4: Paired Differences in the Control Group 

 

In table 4, the mean paired difference between the pre and post-tests is -

.05000 and the standard deviation is .20129. The t value is -1.361 with 29 

degrees of freedom. P value is .184 which is higher than .05, so the analysis 

indicated that there was no significant difference in the speaking 
performance of the control group at the time of pre and post-tests both. 

The study shows that use of humour-based lessons helped the learners to 

improve their speaking skills as the p value of the experimental group is 
lessor than the defined value of alpha of 0.05. 

Findings and Discussion 
 
The objective of the present study was “to investigate the impact of use of 

humour- based lesson plans on the speaking skill of Pakistani ESL 

learners.” The results of the study show that use of humour-based material 
inside the classroom aided the learners to improve the speaking skill of 

ESL learners. Humour, if used in an appropriate way, works effectively to 

PPLEASE ADD CORRECT FORM OF THIS TABLE 
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improve the speaking skills of the learners than the conventional materials. 
The results also reveal that the use of humour inside the classroom proved 

effective and beneficial for the learners. 

The present study's results could be compared with those of earlier 

studies in this area. This comparison can be helpful in developing a deeper 
understanding of the idea of incorporating humour in teaching to develop 

the speaking skills of the ESL learners. Elkhayma, (2021) who found that 

inclusion of humour makes students more willing to speak and expressive, 
Abida, Kuswardani, Purwati, Widyastuti, and Darma (2020) found that 

students showed a positive attitude towards the use of humour in the 

speaking lesson of a language classroom as it helps them in improving their 
communicative ability.Farahani and Abdollahi (2018) conducted a study in 

Irani EFL context where they tried to find that whether use of humour 

techniques in classroom is effective in developing EFL learners speaking 

ability and willingness to communicate. In their experimental study they 
found “a significant difference in level of 95% in terms of the speaking 

ability and 99% certainty in terms of willingness to communicate between 

the learners scores in experimental group” (p. 205). Lim (2017) found in his 
studies that humour is perceived to be beneficial in the process of learning. 

Pham’s (2014) study can also be mentioned here, he aimed to investigate 

the role of humour in the Vietnamese EFL classroom. He found that the 
majority of the EFL university teachers and the students have positive 

perceptions about humour and its role in EFL teaching. He found that 

humour helps to improve the environment of the classroom as well as the 

learning of the students, which means that humour has both its affective and 
cognitive roles. Sunani (2012) conducted research in Indonesia to find the 

effect of the humour strategy on the students’ ability to speak English and 

found that humour significantly effects the speaking ability of the learner. 
 

Conclusion 

Humour- based lesson plans were used in the classroom to see their effect 

on the speaking skills of Pakistani ESL learners. Pre- and posttests were 

conducted to examine the learners' speaking skills. The paired sample t test 
was conducted to analyze the test scores. The results of the study show that 

the score of the learners in the experimental group is significantly higher 

than the learners in the control group. The benefit of using humour-based 

lessons is visible from the findings presented above. This indicates that use 
of humour-based material in an ESL classroom helps learners to improve 

their speaking skills. A use of humour-based materials in the classrooms 

create a conducive environment for the process of teaching and learning. 
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Traditional methods of teaching which are based on rote learning create 
an environment which neither encourages the students nor develops their 

learning abilities. Besides, use of humour-based materials inside the 

classroom makes the teacher approachable and the classroom more open 

to learning. 
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